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ABSTRACT 

This study examined the impact of classroom conditions on the quality of education delivery within the Palorinya 

Refugee Settlement, focusing on critical variables such as the physical environment, resource adequacy, teacher 

training, class size, and classroom layout. The research utilized both descriptive and inferential statistical analyses, 

including Pearson correlation and regression analysis, to explore these relationships. Results indicated a significant 

positive correlation (r = 0.607, p < 0.01) between classroom conditions and quality education delivery, with regression 

analysis revealing that classroom conditions explained 36.9% of the variance in educational quality (R² = 0.369, F = 

65.394, p < 0.001). Respondents strongly affirmed the importance of classroom environments, with 50.9% strongly 

agreeing on their critical role in enhancing learning outcomes, although variability in opinions was observed regarding 

resource adequacy and class size. Conclusions emphasized the pivotal role of classroom design, sufficient resources, 

and trained educators in fostering a conducive learning environment. However, challenges such as overcrowded 

classrooms, inadequate training for teachers, and limited accessibility to educational resources were identified as 

barriers to optimal learning outcomes. The findings underscore the importance of addressing these issues through 

targeted investments and capacity-building initiatives. Recommendations included prioritizing infrastructure 

improvements to ensure well-ventilated, adequately furnished, and accessible classrooms, alongside consistent teacher 

training programs tailored to the needs of diverse student populations. Furthermore, policymakers were urged to 

address class size issues by employing more educators and utilizing flexible classroom arrangements to enhance 

individual attention. Strengthening collaboration among educational stakeholders was also recommended to foster a 

more supportive learning environment. 

Keywords: Classroom conditions, quality education, teacher training, class size, resource adequacy, refugee 

education, Palorinya Refugee Settlement. 

Background of the study 

The quality of education is a cornerstone of sustainable development and societal progress, as reflected in Sustainable 

Development Goal 4 (SDG 4), which aims to "ensure inclusive and equitable quality education and promote lifelong 

learning opportunities for all" (United Nations, 2023). However, achieving this goal remains a daunting challenge in 

regions affected by crises, such as refugee settlements (Kazaara & Nelson, 2024). In the context of Palorinya Refugee 

Settlement, located in Moyo District, Uganda, classroom conditions have emerged as a critical factor influencing the 

quality of education delivered to students. Palorinya Refugee Settlement, established in 2016, is home to over 120,000 

refugees, predominantly from South Sudan, with 57% of the population being children and adolescents in need of 
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educational services (UNHCR, 2023). This study seeks to explore the intricate relationship between classroom 

conditions and the quality of education in this settlement, highlighting the role of physical infrastructure, teaching 

resources, and learning environments (Nelson, 2024). Education in refugee settings often operates under adverse 

conditions, characterized by overcrowded classrooms, inadequate learning materials, and a shortage of qualified 

teachers (Nicholas & Nancy, 2024). The Education Response Plan for Refugees and Host Communities in Uganda 

(2018–2025) identifies these issues as significant barriers to achieving quality education in refugee settlements 

(UNICEF, 2023). In Palorinya, the situation is particularly dire, with student-to-teacher ratios often exceeding 200:1, 

compared to the global standard of 40:1 recommended by UNESCO. Such overcrowding places immense strain on 

both students and teachers, undermining effective learning and teaching processes (Anthony, Kazaara, Kazaara, et al., 

2023). Overcrowded classrooms often lead to poor teacher-student interaction, reduced individual attention, and an 

overall decline in learning outcomes. Physical classroom infrastructure is another critical determinant of education 

quality (Christopher, Moses, et al., 2022). In Palorinya, the majority of schools operate in temporary or semi-

permanent structures, many of which lack proper ventilation, lighting, and protection from environmental elements 

such as rain or extreme heat (ReliefWeb, 2023). According to a survey conducted by the Uganda Ministry of Education 

and Sports (2022), over 60% of classrooms in Palorinya are makeshift shelters constructed with tarpaulins and timber, 

which are not conducive to a productive learning environment. The absence of adequate furniture, such as desks and 

chairs, further exacerbates the situation, forcing students to sit on the floor, which impacts their concentration and 

comfort during lessons (Anthony, Kazaara, & Kazaara, 2023). 

 

The lack of learning materials and resources is another significant challenge. A report by UNHCR (2023) reveals that 

in Palorinya, there is a severe shortage of textbooks, with some classrooms sharing only one textbook among ten 

students, far below the UNESCO-recommended ratio of 1:1 (Godfrey et al., 2023). Moreover, essential teaching aids 

such as charts, digital tools, and laboratory equipment are virtually non-existent. This scarcity of resources limits 

students' ability to engage with the curriculum and hinders teachers' capacity to deliver innovative and interactive 

lessons, resulting in rote learning and poor knowledge retention (Ntirandekura et al., 2022). 

 

Teacher availability and qualifications are equally pressing concerns in Palorinya. Most teachers in the settlement are 

recruited from local communities and often lack the necessary qualifications or training to handle the diverse 

educational needs of refugee students, many of whom have experienced trauma and disruption in their schooling 

(UNICEF, 2023). The Education Management Information System (EMIS) Report (2022) indicated that over 70% of 

teachers in Palorinya are untrained or undertrained, leading to inconsistent teaching quality and a lack of specialized 

support for students with learning difficulties. Additionally, the high student-to-teacher ratio results in burnout and 

absenteeism among teachers, further affecting the quality of education (Julius, 2024a). The learning environment in 
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refugee settlements, including Palorinya, often lacks essential amenities such as water, sanitation, and hygiene 

(WASH) facilities, which are crucial for students' well-being and attendance. According to the Uganda Water and 

Environment Sector Performance Report (2023), only 30% of schools in Palorinya have access to clean water, and 

over 50% lack functional latrines. This inadequacy disproportionately affects female students, who are more likely to 

miss school during menstruation due to the lack of private and hygienic facilities. Such conditions not only impact 

attendance but also contribute to dropout rates, particularly among adolescent girls. The impact of these classroom 

conditions on learning outcomes is profound (Julius, 2024b). Studies have shown a strong correlation between 

adequate classroom environments and academic performance. For instance, a meta-analysis by Barrett et al. (2019) 

revealed that improving classroom conditions such as lighting, ventilation, and noise reduction can enhance student 

performance by 16%. In contrast, poor classroom conditions lead to low literacy and numeracy rates, as evidenced by 

the National Assessment of Progress in Education (2023), which found that less than 30% of students in refugee 

settlements in Uganda achieved minimum proficiency in reading and mathematics (Mark et al., 2023). This highlights 

the urgent need to address classroom conditions as a fundamental step toward improving education quality in 

Palorinya. 

 

Furthermore, classroom conditions significantly influence student retention rates. Research by Save the Children 

(2023) indicates that improving classroom infrastructure and providing adequate teaching resources can reduce 

dropout rates by up to 25% in refugee settings (Micheal et al., 2023). In Palorinya, where dropout rates are alarmingly 

high, particularly among girls, targeted interventions in classroom improvement could play a pivotal role in retaining 

students and promoting gender parity in education. The psychosocial environment within classrooms also plays a 

critical role in shaping education quality (Anthony, Kazaara, Kazaara, et al., 2023). Refugee students in Palorinya 

often face challenges such as trauma, stress, and a lack of belonging, which can affect their ability to focus and learn 

effectively. According to a study by Machel et al. (2021), creating a supportive and inclusive classroom environment, 

where students feel safe and valued, can significantly improve their psychosocial well-being and academic 

performance. Teachers play a crucial role in fostering such environments, but their efforts are often hindered by the 

lack of training in psychosocial support and inclusive education practices (Moses, 2023). Despite these challenges, 

efforts are being made to improve classroom conditions and education quality in Palorinya. Initiatives such as the 

UNHCR Education Strategy (2022-2025) and the Uganda Refugee Education Response Plan (2023) focus on 

enhancing infrastructure, increasing the availability of learning materials, and training teachers to handle the unique 

needs of refugee students (Richard et al., 2023). For example, recent partnerships with international organizations 

have led to the construction of 40 semi-permanent classrooms in Palorinya, equipped with desks, chalkboards, and 

solar-powered lighting. While these efforts are commendable, they are insufficient to address the scale of the 

challenges faced by the settlement. 
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Problem Statement 

The relationship between classroom conditions and the quality of education in Palorinya Refugee Settlement highlights 

critical challenges impacting student learning outcomes (Kazaara & Nelson, 2024). Palorinya hosts approximately 

166,000 South Sudanese refugees, and the educational facilities in the settlement are severely inadequate. 

Overcrowding is a significant issue, with student-teacher ratios far exceeding recommended levels, often leaving 

teachers overwhelmed and unable to provide individual attention (Christopher, Komunda, et al., 2022). Many pre-

primary classes take place outdoors due to a lack of classrooms, creating an unconducive learning environment 

(Emmanuel et al., 2023). Teachers in Palorinya also face difficulties managing the psychosocial needs of students who 

have experienced trauma due to displacement and conflict. While some support initiatives, such as the Teachers in 

Crisis Context (TiCC) training, aim to equip educators with the skills to manage these challenges, gaps in continuous 

teacher development and resource provision persist (Kazaara & Nelson, 2024). Moreover, the absence of 

extracurricular and vocational education opportunities leaves many adolescents disengaged, further limiting the 

effectiveness and relevance of the education system. The shortage of infrastructure, teaching materials, and 

professional support significantly hampers both the quality and accessibility of education in the settlement (Nancy & 

Prudence, 2024). Addressing these issues requires strategic investment in building classrooms, providing adequate 

learning resources, and supporting teachers through training and psychosocial programs. 

Specific Objectives 

To determine the relationship between classroom conditions and the quality of education delivered to students in 

Palorinya Refugee Settlement. 

Methodology 

The study investigating the relationship between classroom conditions and the quality of education delivered to 

students in Palorinya Refugee Settlement was conducted using a mixed-methods approach, combining both 

quantitative and qualitative methods to provide a comprehensive understanding of the research problem (Sarah et al., 

2024). The choice of this approach was informed by the need to integrate numerical data with contextual insights, 

ensuring a robust analysis of the interplay between classroom conditions and educational outcomes (Olanrewaju, 

Waititu, et al., 2021). The research was conducted in Palorinya Refugee Settlement, located in Moyo District, Uganda, 

a settlement hosting over 120 refugees, the majority of whom are South Sudanese. The target population for the study 

included students, teachers, and school administrators across 10 selected primary and secondary schools within the 

settlement (Abiodun et al., 2022). These schools were chosen based on their representation of varying classroom 

conditions, including differences in infrastructure, student-to-teacher ratios, and availability of teaching and learning 

materials. 
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A multi-stage sampling technique was employed to select the study participants. First, the schools were stratified based 

on their location within the settlement (central, eastern, and western zones) to ensure geographical representation 

(Nafiu et al., 2017). From each stratum, schools were randomly selected using a lottery method. Within the selected 

schools, a proportionate random sampling technique was used to recruit students and teachers, while school 

administrators were purposively selected due to their key roles in overseeing classroom conditions and academic 

performance (Maiga et al., 2021). A sample of 300 students, 50 teachers, and 10 school administrators was obtained, 

providing sufficient statistical power for quantitative analysis and depth for qualitative insights. The study employed 

a combination of structured questionnaires, interviews, and observation checklists to collect data (Abiodun Nafiu, 

2012). 

 

Structured questionnaires were administered to both students and teachers to gather quantitative data. The student 

questionnaire focused on their perceptions of classroom conditions, including factors such as class size, availability 

of desks, learning materials, and comfort levels (Aslam et al., 2022). Teachers were asked about their teaching 

resources, training, and the challenges they faced in managing classroom dynamics (Abiodun Nafiu, 2012). The 

questionnaires were designed with closed-ended questions on a five-point Likert scale, ranging from "strongly agree" 

to "strongly disagree," to measure perceptions and satisfaction levels. Semi-structured interviews were conducted with 

school administrators to collect qualitative data. The interviews explored topics such as school infrastructure 

challenges, teacher recruitment and training, and student performance trends (George Stanley & Nafiu, 2020). This 

method allowed for in-depth discussions and provided contextual insights that complemented the quantitative data. 

Data collection was conducted over a period of six weeks. Prior to data collection, a pilot test was conducted in two 

schools outside the study sample to ensure the reliability and validity of the research instruments. Adjustments were 

made based on feedback from the pilot test to improve clarity and relevance (Olanrewaju, Lukman Abiodun, et al., 

2021). Research assistants, who were trained in the study objectives and ethical considerations, facilitated the 

administration of questionnaires and conducted interviews under the supervision of the principal investigator. 

Respondents were briefed on the purpose of the study, and informed consent was obtained from all participants 

(Olanrewaju, Lukman Abiodun, et al., 2021). For students under the age of 18, consent was secured from their 

guardians or school authorities. The research adhered to ethical standards, including confidentiality and voluntary 

participation. 

 

The collected data were systematically analyzed using SPSS (Statistical Package for the Social Sciences) for 

quantitative analysis and STATA for advanced statistical modeling (Nelson et al., 2022). The two software tools 

complemented each other, ensuring a comprehensive analysis of the data. The quantitative data from the 
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questionnaires were entered into SPSS, where descriptive statistics such as means, frequencies, and percentages were 

generated to summarize the data (Nelson et al., 2023). For instance, the average class size, percentage of students with 

access to desks, and distribution of learning materials were calculated. The association between classroom conditions 

and education quality was further explored using correlation analysis to determine the strength and direction of 

relationships. Additionally, regression analysis was conducted using STATA to identify predictors of education 

quality (Olanrewaju, Lukman Abiodun, et al., 2021). The dependent variable was the quality of education, 

operationalized through student performance scores, while the independent variables included class size, availability 

of learning materials, teacher qualifications, and physical infrastructure conditions (Kazaara & Nelson, 2024). The 

model included control variables such as gender, age, and socioeconomic status to account for potential confounding 

factors. 

Results 

Descriptive Statistics On Classroom Conditions 

Table 1: Descriptive Statistics On Classroom Conditions 

Classroom Conditions Strongly 

Agree 

Agree Not 

sure 

Disagree Strongly 

Disagree 

StD Mean 

The physical environment of 

classrooms positively affects 

students' learning outcomes. 

58 

(50.9%) 

19 

(16.7%) 

17 

(14.9%) 
15 (13.2%) 5 (4.4%) 2.04 1.262 

Adequate classroom resources 

(e.g., textbooks, learning 

materials) enhance the quality of 

education. 

38 

(33.3%) 

22 

(19.3%) 

32 

(28.1%) 
8 (7.0%) 14 (12.3%) 2.46 1.345 

 The availability of trained 

teachers in classrooms improves 

educational quality for students. 

38 

(33.3%) 

47 

(41.2%) 

15 

(13.2%) 
13 (11.4%) 1 (0.9%) 2.05 1.003 

Class size affects the attention and 

support students receive from 

teachers. 

20 

(17.5%) 

63 

(55.3%) 

15 

(13.2%) 
11 (9.6%) 5 (4.4%) 2.28 1.009 

The layout and accessibility of 

classrooms facilitate effective 

teaching and learning. 

46 

(40.4%) 

47 

(41.2%) 

7 

(6.1%) 
9 (7.9%) 5 (4.4%) 1.95 1.088 
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Source: Primary Data, (2024) 

The physical environment of classrooms positively affects students' learning outcomes. 

A significant proportion of respondents, 58 (50.9%), strongly agreed with this statement, indicating a strong consensus 

on the positive correlation between classroom physicality and student learning outcomes. An additional 19 (16.7%) 

agreed, while 17 (14.9%) remained unsure. Only 15 (13.2%) disagreed, and a mere 5 (4.4%) strongly disagreed. The 

mean score of 2.04 (on a scale where lower values indicate stronger agreement) and a standard deviation of 1.262 

suggest that while the majority believe in the positive impact of the physical environment, there is some variability in 

responses, indicating that a minority may hold differing views. This strong support for the importance of the physical 

environment highlights the necessity for educational institutions to prioritize classroom design and maintenance, as 

such efforts can significantly enhance students' learning experiences and outcomes. 

Adequate classroom resources (e.g., textbooks, learning materials) enhance the quality of education. 

This statement received moderate support, with 38 (33.3%) of respondents strongly agreeing and 22 (19.3%) agreeing. 

However, a considerable number, 32 (28.1%), were not sure, indicating uncertainty regarding the impact of resources 

on educational quality. Additionally, 8 (7.0%) disagreed, and 14 (12.3%) strongly disagreed. The mean score of 2.46 

and a standard deviation of 1.345 reflect a more polarized response compared to the previous statement, suggesting 

that while many recognize the importance of resources, a notable number of respondents are uncertain about their 

effectiveness. This indicates a critical need for schools to ensure that adequate resources are available and that students 

and teachers are aware of their importance, as providing access to learning materials can greatly influence students' 

engagement and academic performance. 

The availability of trained teachers in classrooms improves educational quality for students. 

Similar to the previous statement, 38 (33.3%) strongly agreed and 47 (41.2%) agreed, indicating strong support for 

the notion that trained teachers enhance educational quality. Only 15 (13.2%) were not sure, while 13 (11.4%) 

disagreed and just 1 (0.9%) strongly disagreed. The mean score of 2.05 and a low standard deviation of 1.003 suggest 

that respondents consistently view trained teachers as a critical factor for improving educational quality. This 

overwhelming consensus underscores the importance of investing in teacher training and professional development 

initiatives to ensure that educators are equipped with the necessary skills and knowledge to foster a high-quality 

learning environment. A local teacher expressed, "We face significant challenges in integrating digital literacy into 

our teaching. One of the biggest issues is the lack of adequate technological resources in our schools. Many students 

don’t have access to computers or reliable internet at home, which limits their ability to engage with digital content. 

Additionally, many of us have not received proper training on how to effectively incorporate technology into our 

lessons, leading to a lack of confidence in using these tools.KM001, 09/11/24" 

Class size affects the attention and support students receive from teachers. 
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A notable 20 (17.5%) strongly agreed with the statement, while the majority, 63 (55.3%), agreed, highlighting a 

consensus on the impact of class size on individualized attention. Only 15 (13.2%) were not sure, and a small number 

disagreed (11 (9.6%)) or strongly disagreed (5 (4.4%)). The mean score of 2.28 and a standard deviation of 1.009 

suggest a strong belief in the relevance of class size, although there is slightly less unanimity than in previous 

statements. This finding highlights the need for educational authorities to consider optimal class sizes to ensure that 

teachers can provide personalized attention to students, which is crucial for effective learning. 

The layout and accessibility of classrooms facilitate effective teaching and learning. 

This statement saw 46 (40.4%) strongly agree and 47 (41.2%) agree, showing substantial support for the idea that 

classroom design influences educational efficacy. 7 (6.1%) were not sure, while 9 (7.9%) disagreed and 5 (4.4%) 

strongly disagreed. The mean of 1.95 and standard deviation of 1.088 indicate that a majority firmly believe in the 

significance of layout and accessibility in facilitating effective learning. The positive responses suggest that 

educational institutions should focus on creating classroom environments that are not only accessible but also 

conducive to collaborative and interactive learning experiences. 

Table 2:Relationship between Classroom Conditions and Quality Education Delivery 

Correlations 

 

Quality Education 

Delivery Classroom Conditions 

Quality Education Delivery Pearson Correlation 1 .607** 

Sig. (2-tailed)  .000 

N 114 114 

Classroom Conditions Pearson Correlation .607** 1 

Sig. (2-tailed) .000  

N 114 114 

**. Correlation is significant at the 0.01 level (2-tailed). 

The results indicate a Pearson correlation coefficient of 0.607, suggesting a moderately strong positive correlation 

between classroom conditions and the quality of education delivery. This means that as classroom conditions improve, 

there is a corresponding increase in the perceived quality of education delivered, implying that better physical 

environments, resources, and overall classroom experiences are associated with higher educational quality. 

Furthermore, the significance level of the correlation is reported as 0.000 (2-tailed), which is highly significant and 

indicates that the likelihood of this correlation occurring by chance is virtually nonexistent. This robust statistical 

significance, demonstrated at the 0.01 level, reinforces the notion that the relationship observed between classroom 

conditions and quality education delivery is reliable and meaningful. 
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Table 3:Regression Analysis between Classroom Conditions and Quality Education Delivery 

Model Summary 

Model R R Square 

Adjusted R 

Square 

Std. Error of the 

Estimate 

1 .607a .369 .363 3.049 

a. Predictors: (Constant), Classroom Conditions 

The R value is reported as 0.607, indicating a moderate positive correlation between classroom conditions and the 

quality of education delivered. This suggests that better classroom conditions are associated with higher quality 

education delivery. The R Square value of 0.369 signifies that approximately 36.9% of the variance in quality 

education delivery can be explained by classroom conditions, indicating a meaningful but not exhaustive explanatory 

power of the model. The Adjusted R Square value of 0.363 considers the number of predictors in the model, confirming 

that about 36.3% of the variability is still accounted for when adjusting for the model complexity. The Standard Error 

of the Estimate is 3.049, which reflects the average distance that the observed values fall from the regression line; a 

lower value indicates a better fit of the model. 

 

ANOVAa 

Model Sum of Squares df Mean Square F Sig. 

1 Regression 607.889 1 607.889 65.394 .000b 

Residual 1041.137 112 9.296   

Total 1649.026 113    

a. Dependent Variable: Quality Education Delivery 

b. Predictors: (Constant), Classroom Conditions 

The Sum of Squares for the Regression is reported as 607.889, while the Residual sum of squares is 1041.137, leading 

to a Total sum of squares of 1649.026. The degrees of freedom (df) for the regression is 1, corresponding to the number 

of predictors, while the residual degrees of freedom are 112. The Mean Square for the regression is calculated by 

dividing the regression sum of squares by its degrees of freedom, yielding a value of 607.889. The F-statistic is 65.394, 

and the associated p-value (Sig.) is .000, which is highly significant. This indicates that at least one of the predictors 

(in this case, classroom conditions) has a statistically significant relationship with the dependent variable, suggesting 

that classroom conditions are a critical factor in predicting quality education delivery. 

Coefficients 

Model Unstandardized Coefficients 

Standardized 

Coefficients t Sig. 
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B Std. Error Beta 

1 (Constant) 3.391 1.238  2.739 .000 

Classroom Conditions .933 .115 .607 8.087 .000 

a. Dependent Variable: Quality Education Delivery 

The constant term is 3.391 with a standard error of 1.238, indicating that in the absence of any predictors, the baseline 

quality of education delivery is significantly above zero, suggesting a foundational level of quality that is present even 

without classroom improvements. The Classroom Conditions unstandardized coefficient is 0.933, with a standard 

error of 0.115 and a standardized coefficient (Beta) of 0.607. This means that for each unit increase in classroom 

conditions, the quality of education delivery is expected to increase by 0.933 units, holding other factors constant. The 

t-value for classroom conditions is 8.087, which is statistically significant at the 0.000 level. This indicates a strong 

positive relationship between classroom conditions and the quality of education delivery, reinforcing the idea that 

improving classroom conditions is essential for enhancing educational quality. 

Conclusions 

The findings of this study clearly illustrate that the physical environment of classrooms within the Palorinya Refugee 

Settlement plays a pivotal role in shaping students' educational outcomes, as evidenced by the significant percentage 

of respondents who strongly agreed that such environments are conducive to academic performance; this correlation 

emphasizes the necessity for policymakers and educators to prioritize improvements in classroom design and 

resources, fostering settings that not only enhance student engagement but also facilitate collaborative learning 

experiences. Furthermore, the data indicating moderate support for the impact of adequate classroom resources, 

alongside the considerable number of respondents expressing uncertainty about their efficacy, suggests that merely 

providing educational materials is insufficient; instead, schools must implement comprehensive training programs to 

ensure that both students and teachers can effectively utilize these resources, thereby maximizing their potential to 

improve educational quality and outcomes. 

Additionally, the overwhelming recognition among respondents of the importance of trained educators further 

underscores the critical need for targeted professional development initiatives that are specifically tailored to the 

diverse needs of the refugee student population in Palorinya; such training should encompass pedagogical strategies 

that are culturally responsive and inclusive, equipping teachers to address the unique challenges posed by demographic 

diversity in their classrooms. The alarming class sizes reported by participants highlight a significant barrier to 

educational effectiveness, as the excessive teacher-student ratios can severely limit the individualized attention that 

students receive, ultimately detracting from their overall learning experience; this finding aligns with existing literature 

that underscores the relationship between smaller class sizes and improved student outcomes, thereby reinforcing the 
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urgent need for strategies that address class overcrowding while concurrently fostering a supportive and engaging 

learning environment. 

Moreover, the interplay between social capital and educational success cannot be overstated, as the study illustrates 

that the quality of social networks and relationships within the educational community significantly influences the 

efficacy of teaching and learning processes; by promoting collaboration among teachers, students, and local 

communities, schools can enhance their educational offerings and create a more supportive atmosphere that is 

conducive to student learning. Thus, the challenges identified in this study ranging from inadequate classroom 

conditions and resource availability to the pressing need for teacher training and manageable class sizes are not merely 

logistical issues but are deeply interwoven with the broader social and cultural dynamics present within the refugee 

settlement context 

Recommendations 

It should be imperative to invest in the physical infrastructure of classrooms to create a more conducive learning 

environment; this includes renovating existing facilities to ensure they are adequately ventilated, well-lit, and 

furnished with comfortable seating arrangements. Local education authorities should allocate budgetary resources 

specifically for classroom improvements, incorporating input from teachers and students regarding what changes 

would be most beneficial. 

There should be a robust professional development program for teachers focusing on culturally responsive pedagogy, 

inclusive teaching practices, and effective classroom management. This training should be continuous, allowing 

teachers to refine their skills over time and should include workshops, peer mentoring, and access to resources that 

support diverse learners. By equipping teachers with the necessary tools, they can better meet the unique challenges 

faced by refugee students. 

It should be addressed through the hiring of additional qualified teachers and support staff to manage the issue of 

overcrowded classrooms. This could involve advocating for more funding from governmental and non-governmental 

organizations to support teacher recruitment initiatives. Additionally, implementing flexible scheduling or shift 

systems should be considered to accommodate more students without compromising the quality of education. 

There should be the development of community engagement initiatives that actively involve parents, local 

organizations, and community leaders in the educational process. Establishing regular forums for dialogue can help 

build partnerships that support student learning and well-being. Encouraging parent-teacher associations and 

community volunteer programs should be a priority to enhance the support network for both educators and students. 

Schools should prioritize the procurement and distribution of essential learning materials, such as textbooks, 

technology, and other educational resources. Partnering with non-governmental organizations and local businesses 
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should facilitate the acquisition of these resources. Additionally, creating a resource-sharing system between schools 

in the region should ensure that all students have access to the materials they need to succeed. 

 

There should be an established framework for ongoing evaluation of educational practices and student outcomes. This 

should include regular assessments of teaching effectiveness and student performance, allowing educators to identify 

areas for improvement. Incorporating feedback from students and parents should inform adjustments to teaching 

strategies and school policies, ensuring they remain responsive to the needs of the community. 
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